
















































































































































































































































































































































































































































































































































Snohomish School District
1601 Avenue D
Snohomish, WA 98290-1799
360-563-7308

Evaluation Summary

Identified Disability Category:
Health Impairments - Students with health impairments are those who have limited strength, vitality or alertness, due to
chronic or acute health problems--such as students with serious congenital heart defect, other congenital syndrome(s),
other disorders of the cardiorespiratory systems, disorders of the central nervous system including epilepsy or
neurological impairment, or other profound health circumstances or degenerative condition(s)--which adversely affects
or with a high degree of professional certainty will affect their educational performance.

The effects of the disability on the student's involvement and progress in the general curriculum; or for preschool children,
in appropriate activities.

By the nature of her disability,  requires explicit instructions to continue to improve her social emotional skills
and to keep her safe. Her deficits in social emotional and social skill development can negatively impact her ability to
participate fully within the general education setting with or without accommodations.  

Parent and teacher have reported concerns with a limited ability to initiate and encourage play with peers rather than
adults. She is able to respond to peer invites and often enjoys active games.  is inconsistent in her ability to
use good eye contact with peers and adults. She prefers to play alone or with an adult when playing with toys and/or
preferred activities in the school setting rather than sharing and inviting friends to play.  requires specially
designed instruction in social skills development in order to improve her ability to interact with peers. 

Functional Academics:  para-educator reports that she is always able to read her printed name, and obey
signs like Do Not Enter, Exit and Stop. She shakes her head correctly in response to a simple question. She can name
20 or more familiar objects.  “is not able” or “never” use irregular plural nouns correctly, start a
conversation of interest to others, nod or smile to encourage others when they are talking. 

Functional Academics:  mother reports that she “sometimes” reads her printed name, obeys common
signs (Stop, Do Not Enter, Exit) and can answer simple questions about a story read to her.  “is not able” or
“never” writes her first or last name, or states the days of the week in order. 

Adaptive:
 is rated by her mother within the Low range for overall General Adaptive Skills. Her ratings are in the Below

Average range for Social and Practical skills and Extremely Low for Conceptual domains.

Ms. Houle's rating are within the Extremely Low range for overall General Adaptive Skills. Her ratings are in the Low
range for Social and Practical skills and Extremely Low for Conceptual domains. 

 requires assistance to find her way around the school by herself to the restrooms, take the time needed to
do schoolwork well, put her shoes on the correct feet, buttons and fastens her clothing, waits for her turn in games and
activities and seeks friendships and keeps a stable group of same-aged friends.

Summary of Qualifications and Functioning:
 meets requirements for a student with a Health Impairment. 

Health Impairments - Students with health impairments are those who have limited strength, vitality or alertness, due to
chronic or acute health problems--such as students with serious congenital heart defect, other congenital syndrome(s),
other disorders of the cardiorespiratory systems, disorders of the central nervous system including epilepsy or
neurological impairment, or other profound health circumstances or degenerative condition(s)--which adversely affects
or with a high degree of professional certainty will affect their educational performance.
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Group Signatures (the date and signature of each professional member of the evaluation group below certifies that the
evaluation report represents his/her conclusions. If the evaluation report does not reflect his/her conclusions, he/she must
include a separate statement representing his/her conclusions.):

Evaluation Team Members, signatures and conclusions: Dissenting
Opinion

Parent Date

School Psychologist Date

General Education Teacher Date

Special Education Teacher Date

Parent/Guardian Date

Student Date

Occupational Therapist Erin Matthews, MS, OTR/L Date

District Representative Date

Other Date

Date

Date
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Areas of Evaluation

Teacher Interview: Kourtney Smith 05/07/2020
==============================================
Observations:

 is a sweet, happy, compassionate child who connects well with other students and adults. She
onality and likes to play tricks to be funny.  Once she has your trust, she is willing to try activities

outside of her comfort zone (with lots of support and encouragement). 

Strengths:
 is cheerful, wants to be independent, and loves listening to stories.

Challenges:
 struggles with organizing materials, fine motor activities, going from one place to another independently,
king up stairs, wandering out of the classroom if she does not have an adult next to her, and academics.  

Briefly describe current levels of development/functioning in the following areas. 

Reading: 
 is reading at a Pre-Primer level. Daily, she practices saying and tracing the alphabet, using flashcards and

ntifying corresponding pictures, sight words, sentences, and writing her name (we have her practice the ‘whole’
and breaking it down into ‘parts’).  She practices 1-1 correspondence and speaking in complete sentences by
having multiple sentence frames with an interchangeable realistic picture.  For example:  I see a _______ (bus,
flower, puppy).  I like to ____ (swing, swim).

Writing: 
She draws pictures, we would scribe the sentences with a highlighter, then she would trace the sentences. She
practices writing her name and saying each letter while writing.  She traces sight words and practices saying the
word (whole) then the letters (parts). 

Math:
 is working on counting to 10 and 1-1 correspondence. She also traced numbers and counted objects (with

p).

Social/Emotional:
 frequently needs redirection to complete a task. She loves working 1-1 with adults and enjoys watching her
nds.  She gets overwhelmed if students tried to tell her what to do or tried to help too much.  She likes having

‘jobs’ to do to help out.  She needs her para-educator, Jacilyn, to take her to the bathroom and walk her to and from
specialists and recess.   would leave the classroom if an adult was not right by her side.

Learning Behaviors: 
Interventions/modifications/accommodations:

 needs a 1-1 to help her all throughout the day. We use a highlighter to show her where and what to trace and
 her desk was in the front of the room, she sat close to the teacher on the carpet, and she has predictable

routines.

Cognitive

Examiner Name: Alisa Wareham, School Psychologist, 05/14/2020

Assessment Summary:
Cognitive skills are being considered by record review, teacher report and adaptive measures. 

According to locked records (05/25/2017, 06/12/2015),  was tested with the DAS-II by Cassie Mulivrana,
School Psychologist, on May 11, 2017. 

Areas of Evaluation
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51 Verbal Ability
56 Nonverbal Reasoning Ability
42 Spatial Ability

43 GCA
41 SNC

Monica Cornish, Birth to Three Educator for the Snohomish School District, administered the Carolina Curriculum
for Infants and Toddlers with Special Needs with the following results. This is a developmental Checklist that
provides functional information about  Cognitive Development with the following skills reported:

 is demonstrating the following cognitive skills: recognized own and others' clothing, toys and personal
 retrieves own toys from usual locations; retrieves household objects from usual locations on request;

recognizes some of the covers of books; completes simple shape puzzles; independently plays with toys that
require pushing buttons, pulling strings and/or operating switches to get effects; experiments with cause and effect
when playing; comments that something is not working when expected effects are not produced; tries to solve
simple problems without adult help; points to 15 or more pictures of animals and/or common objects upon request;
and nests 4 containers with imitation of adult.

2020 Adaptive Behavior Assessment System, 3rd Edition
=========================================================
In addition to scores reported from locked records, information from the Conceptual Composite on the ABAS-3 may
also provide additional information into  school performance. Obtained composite scores on the
Conceptual Composite as correspondin ave been reported below. For a full review of 
adaptive skills, please see the Adaptive Evaluation.

Significant Findings:
ABAS-3 CONCEPTUAL COMPOSITE
=============================
The Conceptual Composite is comprised of three subscales, including Communication, Functional
Academics, and Self-Direction.

Para Educator Rating: The obtained standard score of 61 on the teacher rating scales falls within the Extremely
Low range.

Communication:  teacher noted that  “always” shakes her head in response to a question,
says "Hello" and  others. Sometimes  to name 20 or more familiar objects, and listen closely
for at least 5 minutes. Areas of improvement (“never” or “is not able”) include following: nod or smile during
conversation to encourage others, start a conversation of interest to others and discuss a subject for 3 minutes.

Functional Academics:  para-educator reports that she is always able to read her printed name, and
obey signs (Do Not Ente Stop).

Self Direction:  teacher reports that she is “always” able to arrive to school on time. She can
"sometimes" st n needed, complete tasks that are not enjoyable and work hard on an assignment.
  “is not able” or “never” works independently, stop a fun activity without complaining or ask for help. 

Parent Rating: The obtained standard score of 61 on the parent rating scales falls within the Extremely Low range.

Communication:  mother reports that she “always” says the names of other people such as Mamma or
Daddy. She shak correctly in response to a simple question. She can name 20 or more familiar objects.

 “is not able” or “never” use irregular plural nouns correctly, start a conversation of interest to others,
to encourage others when they are talking. 

Functional Academics:  mother reports that she “sometimes” reads her printed name, obeys common
signs (Stop, Do Not Ent can answer simple questions about a story read to her.  “is not

Areas of Evaluation
Special Education Services
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Areas of Evaluation

able to stay calm in a variety of situations and ignore distractions from others. They also are able to set some basic
goals and achieve them, and at times they can self-motivate when the situation calls for it. 

Social Awareness 
“Social Awareness” is defined as the ability to take the perspective of and empathize with others from diverse
backgrounds and cultures, to understand social and ethical norms for behavior, and to recognize family, school, and
community resources and supports. Teacher and parent scores fall in the Average range. Students at this level
have a basic understanding of how others feel and can offer support to others when needed. They generally follow
rules and act fairly with others. They typically are aware of the support and resources from others that are available
to them. 

Relationship Skills 
“Relationship Skills” is defined as the ability to establish and maintain healthy and rewarding relationships with
diverse individuals and groups. Her scores fall in the Average interpretive range. Scores in this range indicate good
relationship skills. Students at this level generally have good communication skills and are typically cooperative. 

Responsible Decision Making 
“Responsible Decision Making” is defined as the ability to make constructive and respectful choices about personal
behavior and social interactions based on consideration of ethical standards, safety concerns, social norms, the
realistic evaluation of consequences of various actions, and the well-being of self and others. Teacher score falls in
the Average range with parent score falling in the Below Average range. Students at this level make decisions
about personal behavior that are often not consistent with social norms and expectations. They may not
demonstrate accountability for their choices and behavior, and they may not consistently respect rules and adhere
to them. 

Academic Competence
“Academic Competence” is based on a student's motivation to learn, as well as his or his reading and mathematics
skills. The academic competence scale is falls in the Well-Below Average range. 

SUMMARY AND CONCLUSIONS
=========================

 is rated strongly by both parent and teacher. Her overall core skills are rated as Average. 
ness to others and shows them concern, she is able to engage with peers and adults, she p on

to instructions, follows directions and is typically well behaved when unsupervised.  tries to forgive and
comfort others when needed. She responds well when others start a conversation o She often say's
"please" and "thank you." 

Adverse Educational Impact Statement:
=======================================
Although her overall scores are showing great improvement for  she does have some gaps in her social
skills as noted by parent and teacher report as well as evidenced S-SEL questions. The Social section on
her ABAS-3 adaptive assessment, has social skills ratings in the Low and Below Average ratings. By the nature of
her disability,  requires explicit instructions to continue to improve her social emotional skills and to keep
her safe. Her d ocial emotional and social skill development can negatively impact her ability to participate
fully within the general education setting with or without accommodations.  requires specially designed
instruction in social skills development in order to improve her ability to inte eers.  

Parent and teacher have reported concerns with a limited ability to initiate and encourage play with peers rather
than adults. She is able to respond to peer invites and often enjoys active games.  is inconsistent in her
ability to use good eye contact with peers and adults. She prefers to play alone or lt when playing with
toys and/or preferred activities in the school setting rather than sharing and inviting friends to play. 

Specific concerns noted by both raters are provided for consideration and review for the IEP team:
* Does not ask for help from adults
* Seldom follows rules when playing with others
* Seldom completes a task without bothering others
* Never or seldom starts a conversation with peers
* Seldom makes eye contact when talking
* Seldom takes responsibility for her own actions

Areas of Evaluation
Special Education Services
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* Seldom stands up for herself if treated unfairly

Some of the areas noted as strength by both raters are: 
* Seldom withdraws from others 
* Tries to comfort others
* Respects the property of others
* Shows kindness when others are upset

Conclusions from observations:
According to the validity software for the SSIS-SEL both parent and para-educator ratings are considered to be
valid.

Areas of Evaluation
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Areas of Evaluation

Adaptive

Examiner Name: Alisa Wareham, School Psychologist, 05/13/2020

Assessment Summary:
Para-Teacher, Ms. Houle and mother,  were provided the Adaptive Behavior Assessment System- Third
Edition Questionnaire (ABAS-3) in orde ate  ’s adaptive skills. The ABAS-3 assesses the daily
functional skills of a child, measuring what the child d ition to what she or he may be able to do.  

Skill areas measured within this scale include Communication (speech, language, listening and nonverbal
communication), Community Use (interest in activities outside the home and recognition of different facilities),
Functional Academics (letter recognition, counting, and drawing simple shapes), Home Living (helping adults with
household tasks and taking care of personal possessions), Health and Safety (showing caution and keeping out of
physical danger), Leisure (playing, following rules, and engaging in recreation at home), Self-Care (eating, toileting,
bathing), Self-Direction (self-control, following directions, and making choices), and Social (getting along with other
people: using manners, assisting others, and recognizing emotions). These categories are represented by three
adaptive domains: Conceptual (communication, self-direction, and academic skills), Social (interpersonal and social
competence skills), and Practical (self-care, independent living, and daily living skills).  

The scores for all the skill areas combine to form the General Adaptive Composite (GAC), an overall measure of a
child’s adaptive development. Standard scores for GAC and domain composites have a mean (average) of 100 and
a standard deviation of 15. Standard scores for skill areas have a mean of 10 and a standard deviation of 3. 

GAC/Domain Composites:
Above Average= 110-119; Average= 90-109; Below Average= 80-89; Borderline= 70-79; Extremely Low = 70 and
below.

Skill Area Scaled Scores:
15 or More = Superior; 13-14 = Above Average; 8-12 = Average; 6-7 = Low Average; 4-5 = Borderline; 3 or Less =
Extremely Low

Significant Findings:
 is rated by her mother within the Low range for overall General Adaptive Skills. Her ratings are in the
age range for Social and Practical skills and Extremely Low for Conceptual domains. 

Ms. Houle's rating are within the Extremely Low range for overall General Adaptive Skills. Her ratings are in the Low
range for Social and Practical skills and Extremely Low for Conceptual domains. 

In the Conceptual domain:(Communication, Functional Academics and Self-Direction) 
=====================================================================
Strengths:
Says the names of parents and friends
Shakes her head “Yes or No” in response to a simple question
Reads her own name when printed (inconsistent)
Controls feelings when not getting her way
Keeps working on hard tasks without becoming discouraged

Areas for Growth:
Completing work in a timely manner
Starts a conversation on topics of interest to others
Prints her first and last name
States the days of the week in order
Locates important dates on a calendar 
Asking for help when needed

Areas of Evaluation
Special Education Services
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Answers simple questions about a story being read to her

In the Social domain: (Leisure and Social Skills) 
============================================
Strengths: 
Has a good relationship with teachers and other adults
Has one or more friends
Is well liked by others her age
Looks at picture books during free time

Areas for Growth:
Waits for her turn in games and activities
Seeks friendships and keeps a stable group of same-aged friends

In the Practical Domain: (Community Use, School Living, Health and Safety, and Self-Care). 
============================================================================
Places dirty items from meals in the proper place
Shows respect for others' property 
Follows safety rules at school
Shows caution around hot or dangerous items
Uses the restroom without help
Washes hands as needed
Helps keep the classroom clean

Areas for Growth:
Finding her way around the school by herself to the restrooms
Takes the time to do schoolwork well
Putting shoes on the correct feet
Buttons and fastens her clothing

ADVERSE EDUCATIONAL IMPACT:
============================

 is demonstrating deficits in her adaptive skills that require direct adult assistance and/or explicit
She requires individualized instruction in Adaptive skills in order to more fully participate in the learning

expectations.

Conclusions from observations:
According to the validity software for the ABAS-3 both parent and para-educator ratings are considered to be valid.
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Adaptive: functional reading

Examiner Name: Alisa Wareham, School Psychologist, 05/07/2020

Significant Findings:
Based on teacher report: 

 is reading at a Pre-Primer level. Daily, she practices saying and tracing the alphabet, using flashcards
ing corresponding pictures, sight words, sentences, and writing her name (we have her practice the

‘whole’ and breaking it down into ‘parts’).  She practices 1-1 correspondence and speaking in complete sentences
by having multiple sentence frames with an interchangeable realistic picture.  For example: I see a _______ (bus,
flower, puppy).  I like to ____ (swing, swim).

Adaptive: functional math

Examiner Name: Alisa Wareham, School Psychologist, 05/07/2020

Significant Findings:
Math:

 is working on counting to 10 and 1-1 correspondence. She also traced numbers and counted objects

Adaptive: functional written language

Examiner Name: Alisa Wareham, School Psychologist, 05/07/2020

Significant Findings:
Writing: 

 draws pictures, we would scribe the sentences with a highlighter, then she traces the sentences. She
riting her name and saying each letter while writing.  She traces sight words and practices saying the

word (whole) then the letters (parts).

Communication

Examiner Name: Heather Sharp, SLP, 05/11/2020

Assessment Summary:
 is a 1st grade student in Mrs. Smith’s class at Riverview Elementary. She is being re-evaluated as a part of a
ear re-evaluation.  has a diagnosis of down syndrome. She has been seen for speech and language therapy

to address communic n delays since 2014 through the Snohomish School District (Birth-3, preschool, and

Areas of Evaluation
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school-age).  is currently being evaluated using a file review of previous evaluation results, SLP therapy notes,
observations, d teacher report. The information in this report is believed to be an accurate portrayal of her
communication skills.

Significant Findings:
PREVIOUS EVALUATION RESULTS (May 2017)

 was evaluated using the Preschool Language Scale-5 (PLS-5), a standardized tool to assess receptive and
ressive language skills. On the Auditory Comprehension subtest of the PLS-5,  raw score was (31), which

translates to a standard score of (61) and a percentile rank of (1)(-2.6 SD).  On the pressive Communication
subtest, her raw score was (27), which translates to a standard score of (57) and a percentile rank of (1) (-2.87 SD).
  Total Language Score is calculated as a standard score of (56) and a percentile rank of (1)(-2.93 SD).  With
h agnosis of Down Syndrome,  language skills are expected to be delayed.  These standardized
assessment results give us a base eading of her skills.   strengths include her interest in labeling
vocabulary, receptively identifying functions of basic items, a entifying basic verbs.  

 language sample reveals that she uses primarily single word utterances to label, negate, and greet. She is
bining two words into a few short phrases (What's that, all done,  too, clean up?, need help, it's a ____).

Though these phrases contain two words, it is likely that  has lear d them, and uses them, as a single
linguistic unit, rather than understanding the meaning of e h word.  Regardless, these are effective for functional
communication with adults and peers.

Administration of the Goldman Fristoe Test of Articulation (GFTA-2) was attempted on May 17, 2017, but
discontinued due to difficulty acquiring spontaneous or repeated productions of stimulus items.  Instead, an
inventory of phonemes  is using in spontaneous speech follows: /t, d, n, p, b, y, g, k, f, s, w/.   speech
intelligibility is increased context, in repetition, and with known listeners.  She often accompanie eech with it's
earlier learned and used sign cognate. 

------------------------

CURRENT DATA (taken from progress report notes and therapy data prior to March 13, 2020 before the school
closure)

 IEP goals over the last year are focused on verbally responding to questions about the function, shape, and
 of common items, and producing intelligible phrases (describing pictures using 3-4 word present progressive

phrases [girl is walking, horse eating grass], and following models to accurately produce sounds/syllables). 

Current progress:

Responding to questions about common items: Given a choice of 2 options,  identifies an object given the
function (ie. what do we use to color?) with 58% accuracy, and 45% with a ch ce of 3.  matches the object with
the function, but has a hard time understanding the question when it is presented withou isual choices. 
frequently responds with a repetition of the last word of the question (ex. If asked "what do we do with sci rs?",

 responds with "scissors"). When presented with a "wh" question about a picture,  answers basic "who,
at" questions with 63% accuracy.

Using intelligible phrases:  uses primarily 1-2 word phrases. She imitates 2-word phrases with 71% accuracy.
Without modeling,  des bes a picture using a 2-word phrases (person verbing) with 33% accuracy. We have
been working on pa ng words, 1 syllable at a time.  works really hard imitating each syllable, even when they
are difficult. With a pacing board,  repeats 2-sylla e words with 63% accuracy.

 responds to yes/no questions well, and communicates her basic needs and wants through previously learned
ds and phrases.  responds to questions and comments on topic, but not always accurately (ie. "I like your

hair bow,  is oft responded to with "Mom" or ". It is not clear if that is the person who did her hair or
gave her t ow, or if she is simply responding with mething that frequently gets a response from people.

Functional goals would be on understanding basic "wh" questions and responding appropriately, and continuing to
practice using intelligible words and phrases.

Areas of Evaluation
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When drawing independently,  draws a person without a torso, but includes the legs, feet, eyes, nose, mouth,
and hair. When she is given ve l cues and a visual, she is able to draw a picture of a person with all of the details,
meeting her goal. She will continue to practice drawing skills to become more independent. 

During therapy sessions,  is often asked to complete activities that challenge her in various ways. For example,
 will sit on the bolster s ng and complete an activity of grasping and pushing (Mr. Potato Head, for example),
le OT swings it back and forth causing  to use her trunk to support herself. She will write on the board while

standing on a “BOSU” ball to challenge he alance. Or,  will stand at the table to push stamps into playdough
to work on pincer grasp strength.  gets uneasy at time when her balance is challenged, but with
encouragement, she always tries.

 teacher states she does struggle with fine motor tasks within the classroom, and continues to work on tracing
s and writing her name.  continues to work on self-help skills such as donning her jacket independently.

She is able to do so consisten , but is unable to engage the zipper. She needs assistance from a para-educator to
complete these tasks within the classroom. Her teacher has been able to implement a variety of strategies that work
for  skill level such as highlighting words for her to trace or lines for her to cut, allowing  to draw pictures
inst of write, and using preferential seating. 

~Erin Matthews, MS, OTR/L

Conclusions from observations:

Summary and Recommendation: 
 continues to need assistance with most tasks while at school. She continues to need significant support in the
a of fine motor. It is recommended that  continue to receive occupational therapy services to address her fine

motor delays. As  skills change in the ea of fine motor before the next evaluation, the level of OT services
required to suppo  ability to access and benefit from her educational program may need to be adjusted.

Adverse Impact Statement: 
Same aged peers have the fine motor skills required in order to write simple sentences, draw detailed pictures,
independently cut accurately consistently, and zip their coat independently.  fine motor delays impact her
ability to make progress and keep up with same aged peers and is therefore ble for OT services to address
these skills.

~Erin Matthews, MS, OTR/L, May 2020 

Gross Motor

Examiner Name: Amanda Ng, Physical Therapist, 03/09/2020

Assessment Summary:
 is a very friendly first grader at Riverview Elementary that is being evaluated in gross motor as part of her

mprehensive 3 year evaluation. She has been receiving 30 minutes of gross motor services each week. She was
re-evaluated at her school using a combination of standardized testing and skilled observation.

Significant Findings:
OBSERVATIONS:

 is always happy to participate. She is independent with walking but does walk with a wide base of support and
s increased trunk rotation to advance her legs as opposed to hip flexion/extension. She runs with a similar

pattern. She can step up onto a 6 inch step independently but does require one hand assist to descend the step,
likely due to her difficulties with depth perception.  can now step over objects and curbs without assistance. She
attempts to hop and jump but has difficulty with tw oot take off and landing.  can jump on the trampoline. She

Areas of Evaluation
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very much enjoys the swing and is able to propel with cues to push and pull with her arms. 

STANDARDIZED TESTS:
 completed both the Timed Floor to Stand Test (TFTS) and the Pediatric Balance Scale (PBS). The TFTS looks
he child's ability to stand from the floor walk 3 m and return to their sitting position. This replicates the classroom

transitions from circle time or stations that are required in first grade. The average time to complete this task for
 same-aged peers was 8.45 seconds. It took  18.73 seconds.  was slowest on the transitions to and
sitting on the floor while her walking speed wa only slightly slowe an average. She also completed the PBS

that is a 14 item test looking at functional balance in children. Out of a possible score of 56 points  scored 46.
The tasks that were most difficult for  were those requiring a more narrow base of support such s standing on
one foot, standing one foot in front of e other, and tapping her toes on a step.  did well with all the other tasks. 

Summary and Recommendation: It is recommended that  continue with skilled physical therapy to address
activity limitations and participation restrictions that impac er functional skills such as transitioning positions,
balance, and descending stairs/playground equipment. 

Amanda Ng, DPT
Physical Therapist
March 2020

During the re-evaluation meeting over zoom video call,  performance in PE came up. Her para reports the
following:

PE
Here are a few bench marks from PE/recess that  has shown: 

Jumping with two feet over a rope
Running long distances (Pacers and during the "Cars" game)
Hula hoops
Throws the balls during the game. She can also understand the concept of most games i.e. tagging someone will
get them out, she knows to sit down when she is tagged. 
Four square- She has gotten really good and bouncing and catching the ball. 

Also at recess, she is great at climbing. She loves to climb the rock roll, she just cant get down(which results in me
lifting her down like a little monkey latching on to its mother). 
Tetherball is also a good one for her. She had hit the ball, but has a hard time knowing when to hit it. Its her depth
perception when trying to see the ball swinging around.  

STAIRS
Both  mom,  and her para, Mrs. Houle reported that  is struggling with using stairs at home and at
schoo hey furth eport that  is placing both feet on eac tep (step to gait) and holding onto the rail to both
ascend and descend. They also ort that  appears quite hesitant on steps.

ENDURANCE
 mom,  expressed concerns over  stamina and endurance. She reports that at times  has fallen

ep in the on the way home from scho Most days  comes home and gets a snack and w ts to go to
bed where she often remains for the rest of the night.  ra, Mrs. Houle, reports that  has days when she
is more tired than others and needs to stop and rest, b e feels  endurance has im ved since last school
year.  Therapist also shared that at school,  endurance has im ed significantly in the past three years.  As
a preschooler  often needed a rest when king from the preschool room to the therapy room.  In kindergarten,

 often fatigu  during PE and would opt to sit down for the rest of the  class.  Mrs. Houle reports that  still
es some breaks in PE, but her time resting has shortened significantly.  During therapy,  had mom s of

being tired, but after a 30 second rest break and verbal encouragement,  would stand u nd try again.  The
team, including  felt that we did not need to add this in as an area of al focus, but we will keep an eye on her
energy levels an amina at school.  Shared with  that it is common for children with this diagnosis to be
fatigued after school as they are working hard to ov ome both their low tone and hypermobile joints in addition to
mental fatigue from  depth perception issue in addition to learning.  Also shared that it's not uncommon for 1st
graders to still be tire er school. 

Areas of Evaluation
Special Education Services
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Areas of Evaluation

ADVERSE IMPACT STATEMENT
Where as most student's  age have the gross motor skills to get up from the floor in a timely manner, climb
down from playground eq ent, throw a ball 8 feet, and ascend and descend steps using a reciprocal gait (one
foot to each step),  cannot.  gross motor delays adversely impact her ability to fully access her educational
environment, and s is therefo igible for skilled PT services as a related services to address her activity
limitations and participation restrictions.  

Kelly Daniels, MPT
Physical Therapist
Email: kelly.daniels@sno.wednet.edy

Conclusions from observations:
 was observed around the school and in the therapy room. It is thought that this is an accurate representation of
 gross motor skills.

Areas of Evaluation
Special Education Services
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Prior Written Notice

Evaluations] will be conducted virtually or via the telephone during this time.  These meetings will proceed with the
agreement of the family.  If the family prefers to wait until our schools are back in session to hold the meeting, the [IEP or
Evaluation] meeting will be held within 30 school days.  Signatures will not be possible, but the names of the participants
will be added directly to the [IEP or Evaluation] document to indicate who was in attendance.  If the family agrees to
proceed with the meeting and one of the required members is not able to join the meeting, the parent must agree and an
Excusal form for the missing team member will accompany this [IEP or Evaluation}.  That excused team member will be in
contact with family directly.

The action will be initiated on: 05/27/2020

Your child has procedural protections under IDEA. These protections are explained in the Notice of Procedural Safeguards for Special
Education Students and Their Families. If this prior written notice is given to you (1) as part of your child's initial referral for evaluation,
(2) as part of a request for reevaluation or (3) notice to you regarding disciplinary action that constitutes a change of placement the
procedural safeguards accompanies this notice. If a copy of the Notice of Procedural Safeguards for Special Education Students and
Their Families is not enclosed and you would like a copy or you would like help in understanding the content, please contact:

Alisa Wareham at 3605634405
Notice of Procedural Safeguards for Special Education Students and Their Families has been provided to parents.

Prior Written Notice
Special Education Services
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Notification for the Disclosure of Student Information to the Washington State Health Care Authority

Snohomish School District (the School District) currently provides necessary school-based health services to your child at no cost to you,
the parent/guardian.  The School District is participating in Washington State Health Care Authority (HCA) program through which
Federal Medicaid funds are made available to school districts in the State to help cover the costs of providing necessary school-based
health services to students.  By participating in this program, the School District is allowed to seek Federal Medicaid funds to help cover
the costs of the health services the School District provides to your child.  In order to seek the Federal funds, the School District must
disclose information from your child’s education records to the HCA regarding the health services the School District provided to your
child.

NOTIFICATION OF PARENT/GUARDIAN RIGHTS AND PROTECTIONS

To ensure that your child has access to a free appropriate public education, as required by Federal law, the School District must
• obtain your written consent prior to disclosing your child’s health information to the HCA,
• may not require you to sign up for or enroll in any public benefits or insurance programs,
• may not require you to pay any out-of-pocket expenses such as a deductible or co-payment for the costs of the health services the

School District provides to your child, and
• may not use your child’s Medicaid or other public benefits if that use would

• decrease available lifetime coverage or any other insured benefit,
• result in you or your family paying for services that would otherwise be covered by Medicaid or other public insurance program and

that are required for your child outside of the time that your child is in school,
• increase your insurance premiums or lead to the discontinuation of any public benefits or insurance, or
• risk the loss of your eligibility for home and community-based waivers, based on aggregate health-related costs.

Giving your consent will cost you, the parent guardian, nothing,                                                                                                          but will allow  the School District  to seek Federal financial support
needed to better provide services to students.    Whether or not you give your consent or if you withdraw your consent, the School District
will continue to provide services to your child at no cost to you, the parent/guardian.

If the district is requesting an updated consent from you, or has asked you to provide initial consent to verify Medicaid eligibility and seek
reimbursement from Medicaid for necessary school based services, a consent form is attached to this notification.

Notification for the Disclosure of Student Information to the Washington State Health Care Authority
Special Education Services
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Prior Written Notice

learning; meeting held on 9/8/2020 to discuss in-person services with the following attendees: , Zoe Yeley, Sarah Craber,
Angela Collins, Anjeannette Hammer, Erin Matthews, Heather Sharp, and Wendy Stegall

Any other factors that are relevant to the action:
Nothing in this notice prevents a parent from changing their mind about their child’s participation in special education services after
the program begins. Parents are requested to notify the district in writing of any significant change in student
attendance/participation plans.

At such time as the district returns to full in-person services, we will revert to serving the IEP as it is written.

If you disagree with this proposal of services, or wish to convene an IEP meeting for any other reason, please contact me via email
[zoe.yeley@sno.wednet.edu] to request an IEP meeting and we will schedule one to occur within 30 days of receipt of your request.

9-08-2020 : In person services will begin on September 15, 2020.

9-30-2020:  emailed and requested that  not attend therapies until school is back in session full time.

The action will be initiated on: 09/14/2020

Your child has procedural protections under IDEA. These protections are explained in the Notice of Procedural Safeguards for Special
Education Students and Their Families. If this prior written notice is given to you (1) as part of your child's initial referral for evaluation,
(2) as part of a request for reevaluation or (3) notice to you regarding disciplinary action that constitutes a change of placement the
procedural safeguards accompanies this notice. If a copy of the Notice of Procedural Safeguards for Special Education Students and
Their Families is not enclosed and you would like a copy or you would like help in understanding the content, please contact:

Zoe Yeley at 360.563.4438

Notice of Procedural Safeguards for Special Education Students and Their Families has been provided to parents/guardians.

Prior Written Notice
Special Education Services
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Susan Winkelman

From: Woolverton, Sara <sara.woolverton@sno.wednet.edu>
Sent: Tuesday, May 25, 2021 2:18 PM
To: Susan Winkelman
Subject: FW:  IEP Draft and Meeting
Attachments: EL DRAFT-2 IEP 5.2021.pdf

This is the email in which the teacher sends the draft IEP to the parent. 
 

From: Yeley, Zoe <zoe.yeley@sno.wednet.edu>  
Sent: Tuesday, May 25, 2021 2:11 PM 
To: Woolverton, Sara <sara.woolverton@sno.wednet.edu> 
Subject: Fwd:  IEP Draft and Meeting 
 
 
Get Outlook for iOS 

From: Yeley, Zoe <zoe.yeley@sno.wednet.edu> 
Sent: Thursday, May 20, 2021 3:47 PM 
To:  
Subject:  IEP Draft and Meeting 
  
Hi  
 
Here is  Draft IEP that has the changes and updates we discussed. Thank you for being willing to meet 
again. Wendy is not available until 2pm on Friday, May 28th, so I will schedule the meeting for then and send 
out a calendar invite. 
 
Thank you,  
 

Zoe Yeley 

Resource Room 

Riverview Elementary 

360.563.4438 

zoe.yeley@sno.wednet.edu 

  

CONFIDENTIALITY NOTICE: This e-mail message, including any attachments, is for the sole use of the intended recipient(s) and may contain confidential 
and privileged information protected by law. Any unauthorized review, use, disclosure or distribution is prohibited. If you are not the intended recipient, 
please contact the sender by reply e-mail and destroy all copies of the original message 
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Individualized Education Program (IEP) Cover Page (Review)

Comments:

If the parent did not attend, what method was used to ensure their participation:

Individualized Education Program (IEP) Cover Page (Review)
Special Education Services
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Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/18/2021

range SS= 93). Ms.  fe  within the Average range (SS= 87).

Se f-Awareness 
“Se f-Awareness” is defined as the abi ity to accurate y recognize one’s emotions and thoughts
and their inf uence on behavior.  Se f-Awareness standard score as rated by
mother, fa s in the Be ow Average interpretive range. Scores in this range typica y indicate
prob ems with se f-awareness ski s. Students at this eve  genera y demonstrate deficiencies
in recognizing their emotions and how they can inf uence behavior. They experience difficu ty
when trying to assess their strengths and weaknesses and describe their fee ings. Teacher’s
Se f-Awareness standard score fa s in the Average interpretive range.

Se f-Management
“Se f-Management” is defined as the abi ity to regu ate one’s emotions, thoughts, and
behaviors effective y in different situations.  Se f-Management standard scores
fa  in the Average interpretive range by both teacher and parent. Scores in this range indicate
a good eve  of se f-management. Students at this eve  are usua y ab e to stay ca m in a
variety of situations and ignore distractions from others. They a so are ab e to set some basic
goa s and achieve them, and at times they can se f-motivate when the situation ca s for it.

Socia  Awareness
“Socia  Awareness” is defined as the abi ity to take the perspective of and empathize with
others from diverse backgrounds and cu tures, to understand socia  and ethica  norms for
behavior, and to recognize fami y, schoo , and community resources and supports. Teacher
and parent scores fa  in the Average range. Students at this eve  have a basic understanding
of how others fee  and can offer support to others when needed. They genera y fo ow ru es
and act fair y with others. They typica y are aware of the support and resources from others
that are avai ab e to them.

Re ationship Ski s
“Re ationship Ski s” is defined as the abi ity to estab ish and maintain hea thy and rewarding
re ationships with diverse individua s and groups. Her scores fa  in the Average interpretive
range. Scores in this range indicate good re ationship ski s. Students at this eve  genera y
have good communication ski s and are typica y cooperative.

Responsib e Decision Making
“Responsib e Decision Making” is defined as the abi ity to make constructive and respectfu
choices about persona  behavior and socia  interactions based on consideration of ethica
standards, safety concerns, socia  norms, the rea istic eva uation of consequences of various
actions, and the we -being of se f and others. Teacher score fa s in the Average range with
parent score fa ing in the Be ow Average range. Students at this eve  make decisions about
persona  behavior that are often not consistent with socia  norms and expectations. They may
not demonstrate accountabi ity for their choices and behavior, and they may not consistent y
respect ru es and adhere to them.

Academic Competence
“Academic Competence” is based on a student s motivation to earn, as we  as his or his
reading and mathematics ski s. The academic competence sca e is fa s in the We -Be ow
Average range.

SUMMARY AND CONCLUSIONS

 is rated strong y by both parent and teacher. Her overa  core ski s are rated as Average.  shows
kindness to others and shows them concern, she is ab e to engage with peers and adu ts, she pays attention to
instructions, fo ows directions and is typica y we  behaved when unsupervised.  tries to forgive and comfort
others when needed. She responds we  when others start a conversation or activity. She often say s "p ease" and "thank
you."

Adverse Educationa  Impact Statement:

A though her overa  scores are showing great improvement for  she does have some gaps in her socia  ski s
as noted by parent and teacher report as we  as evidenced in the SSIS-SEL questions. The Socia  section on her ABAS-3
adaptive assessment, has socia  ski s ratings in the Low and Be ow Average ratings. By the nature of her disabi ity,

 requires exp icit instructions to continue to improve her socia  emotiona  ski s and to keep her safe. Her
deficits in socia  emotiona  and socia  ski  deve opment can negative y impact her abi ity to participate fu y within the
genera  education setting with or without accommodations.  requires specia y designed instruction in socia
ski s deve opment in order to improve her abi ity to interact with peers. Parent and teacher have reported concerns with a
imited abi ity to initiate and encourage p ay with peers rather than adu ts. She is ab e to respond to peer invites and often

Present Levels of Educational Performance and Measurable Annual Goals
Special Education Services
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Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/18/2021

enjoys active games.  is inconsistent in her abi ity to use good eye contact with peers and adu ts. She prefers
to p ay a one or with an adu t when p aying with toys and/or preferred activities in the schoo  setting rather than sharing
and inviting friends to p ay.

Specific concerns noted by both raters are provided for consideration and review for the IEP team:

Does not ask for he p from adu ts
Se dom fo ows ru es when p aying with others
Se dom comp etes a task without bothering others
Never or se dom starts a conversation with peers
Se dom makes eye contact when ta king
Se dom takes responsibi ity for her own actions
Se dom stands up for herse f if treated unfair y

Some of the areas noted as strength by both raters are:

Se dom withdraws from others 
Tries to comfort others
Respects the property of others
Shows kindness when others are upset

--------------------------------------------------------------------------------------------------

CURRENT DATA:

Previous goa s:

ooking at speaker -  can ook at a fami iar speaker in 2/5 opportunities without prompting. When the
person ta king to her is not as fami iar (i.e. staff she does not work with often) she needs prompting to ook
up at them, rather than ooking down at the f oor or away.
reciproca  p ay - this goa  was modified due to COVID restrictions. During recess,  ikes to draw with
cha k, but she is unab e to share the cha k un ess prompted. When on the p ayground, she goes on the s ide
over and over by herse f. 

 enjoys getting up in front of the c ass and doing ca endar or sharing her written work. She is ab e to repeat back what
the teacher prompts her to say in order to ead/address the c ass. 

--------------------------------------------------------------------------------------------------

BASELINE DATA FOR GOAL:

 can share p ay items for a preferred activity in 0 of 5 opportunities without prompting. She can a so ook at a fami iar
speaker in 2/5 opportunities without prompting.

--------------------------------------------------------------------------------------------------

ADVERSE EDUCATIONAL IMPACT:

Most 2nd graders can interact with c assmates and teachers independent y, share activities with others, and fo ow
directions. They are ab e to fo ow a schedu e and transition between activities in c ass.  strugg es with comp eting
these tasks independent y and needs one-on-one support to engage in her genera  education c assroom. She requires
specia y designed instruction to make progress in socia  emotiona /behavior.

Standard: Non CCSS Goals

Annual Goal: Social Emotional/Behavior
Skill: Reciprocal Play

By 05/17/2022, when given a preferred activity and the opportunity to share play items  will allow the item(s) to be shared
by either offering or saying yes when asked improving social interactions skills from sharing play items for a preferred activity in 0 of 5
opportunities without prompting to sharing play items for a preferred activity in 4 of 5 opportunities without prompting across 5 data

Present Levels of Educational Performance and Measurable Annual Goals
Special Education Services
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Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/18/2021

Strengths:

Has a good re ationship with teachers and other adu ts
Has one or more friends
Is we  iked by others her age
Looks at picture books during free time

Areas for Growth:

Waits for her turn in games and activities
Seeks friendships and keeps a stab e group of same-aged friends

In the Practica  Domain: (Community Use, Schoo  Living, Hea th and Safety, and Se f-Care).

Strengths:

P aces dirty items from mea s in the proper p ace
Shows respect for others  property
Fo ows safety ru es at schoo
Shows caution around hot or dangerous items
Uses the restroom without he p
Washes hands as needed
He ps keep the c assroom c ean

Areas for Growth:

Finding her way around the schoo  by herse f to the restrooms
Takes the time to do schoo work we
Putting shoes on the correct feet
Buttons and fastens her c othing

ADVERSE EDUCATIONAL IMPACT:

 is demonstrating deficits in her adaptive ski s that require direct adu t assistance and/or exp icit instruction.
She requires individua ized instruction in Adaptive ski s in order to more fu y participate in the earning expectations.

--------------------------------------------------------------------------------------------------------------

CURRENT DATA:

Previous goa s: 

stamina and attention -  is ab e to maintain focus for 15-20 minutes when independent y writing (tracing),
drawing, or ooking at books, or when working one-on-one. 
wa king in a ine -  is not ab e to wa k in a ine with her peers. She consistent y pu s herse f to the right
or the eft and drops back so as to not be near others. She often ends up one or two c asses behind when
wa king to recess or unch.

 does not do anything comp ete y independent y in c ass. When the genera  education teacher gives a direction, she
needs prompting from her one-to-one paraeducator in order to do what was asked. She needs prompting to get out
supp ies and materia s, but she is ab e to get certain things in the c assroom on her own, with a prompt (i.e. book, fo der).

 wi  not wa k up the stairs independent y. With para assistance, she is ab e to make it up or down in a itt e over 1
minute and 30 seconds. She is on y ab e to go up or down with no one e se around.  is unab e to og-in to her
computer, but she is ab e to get to certain high-use websites (i.e. Starfa ) independent y.

--------------------------------------------------------------------------------------------------------------

BASELINE DATA FOR GOAL:

 can remain within 6ft of her c ass ine with no more than 2 prompts in 0 of 5 opportunities. She can a so fo ow a one-
step teacher direction in 0 of 5 opportunities (she needs to be prompted by a para).

--------------------------------------------------------------------------------------------------------------

ADVERSE EDUCATIONAL IMPACT:

Present Levels of Educational Performance and Measurable Annual Goals
Special Education Services
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Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/18/2021

Historical Data: [  continues to need assistance with most tasks whi e at schoo . She continues to need significant
support in the area of fine motor. It is recommended that  continue to receive occupationa  therapy services to
address her fine motor de ays. As  ski s change in the area of fine motor before the next eva uation, the eve  of OT
services required to support her abi ity to access and benefit from her educationa  program may need to be adjusted.
~Erin Matthews, MS, OTR/L, May 2020]

Current Data: 

 has been seen for occupationa  therapy services for the past schoo  year, for 20 minutes, 2x per week.  has been
working on goa s to write her name independent y, cut on a curved ine, draw pictures, and use fasteners.

When writing her name, she has consistent y been ab e to demonstrate the abi ity to write recognizab e “
a though she sti  wi  add additiona  horizonta  ines to her Much of the time, when  is asked to write her name, her
egibi ity depends on her wi ingness to put forth her best effort. She has most recent y started to demonstrate writing her
first name within a given box and has been consistent with her abi ity to do so. She has met her goa  of writing 3/3
recognizab e etters!

When given curved shapes to cut, again, it depends on her wi ingness to put forth her best effort. She has demonstrated
the capabi ity of cutting on the ine accurate y, and turning the paper, however, much of the time, she continues to chop at
the paper instead. When given bigger shapes, she has more difficu ty managing the paper with her he per hand. She a so
benefits from thicker and darker ines to he p with visua  contrast. She has met her goa  of cutting curved shapes within
¼” of the ine, over a period of 4 days. She has been responding we  to verba  cues on y to cut s ow y and carefu y,
creating more independence with her work!

 enjoys drawing pictures. She is adding her own detai s when asked to draw a picture of herse f, even adding her
mask! She is sti  drawing most y circu ar shapes and ines, instead of c ear shapes such as squares or triang es. She has
met her goa  of being ab e to draw recognizab e pictures with 10 or more detai s without adu t physica  assistance. She is
now needing on y verba  cues to add more to her pictures. She wi  benefit from continuing to work on drawing ski s.

When given her coat,  sti  strugg es to engage the zipper independent y. She has not met this goa  this year, and it
seems that it is due to a combination of the visua  and fine motor components of engaging the zipper.  is not ab e to
see c ear y where the zipper goes in and has difficu ty with managing the two sides of the jacket to coordinate the task
successfu y. She wi  continue to benefit from working on this ski  but may benefit from adaptations for zippers in the
future to create more independence for her se f-care.

Recent y,  has begun to demonstrate fearfu ness of accessing different parts of the Riverview bui ding. This is most
apparent with the stairs specifica y. She wi  not access them without a person ho ding her hand and wi
refuse/scream/cry/ ay on the f oor if not given that support. When attempting other staircases in the bui ding, she wi
refuse to access them. She wi  not wa k c ose y to the arge windows at the end of the ha ways and wi  not access the top
f oor near the rai ing that has see-through fencing.

Baseline Data for IEP Goals: 

1. Occupationa  Therapy: Writing- writing 3 recognizab e etters of first name and 1 recognizab e etter of ast
name (

2. Occupationa  Therapy: Drawing- drawing 2/4 consistent y accurate basic shapes (circ e, cross) to create a
picture

3. Occupationa  Therapy: Cutting- cutting curved ined shapes within 1/4" of the ine, with arge choppy cuts
4. Occupationa  Therapy: Schoo  Se f-Care-donning jacket and backpack right side up in 0/4 opportunities

Adverse Impact Statement: Same age peers have the fine motor ski s required in order to write basic identifying
information independent y, draw accurate shapes, cut smooth y a ong a ine, and don their jacket and backpack
independent y.  fine motor deficits impact her abi ity to make progress and keep up with same age peers and is
therefore e igib e for OT services to address these ski s.

~Erin Matthews, MS, OTR/L, Apri  2021

Present Levels of Educational Performance and Measurable Annual Goals
Special Education Services
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Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/18/2021

mom. 

Stairs -  is ab e to go up and down steps with a very tight grip on an adu ts hand. She uses a step to gait (both feet on
each step) with a tight grip on the rai ing.  Often times she is shaking, voca izing in a fearfu  tone, and at times screaming. 
She ho ds tight y to the rai  on the anding. When descending she keeps her body up against the wa  as though she is
going against the f ow of traffic. She continues this pattern on the anding and on the ast set of steps. It took  1 minute
52 seconds to go up stairs and 1 minute 30 seconds to go down stairs. 

Curbs -  has strugg ed with going up and down curbs at the bus ramp. Part of the reason she seems to strugg es is that
there is a ye ow ine painted approximate y 18" from the edge of the curb which is visua y confusing to  She wa ks
with a norma  gait up to the ye ow ine. She then s ows her cadence, p aces her arms in high guard and ginger y takes
sma  steps unti  she fee s the edge of the curb with her foot. Once there she can step down and then step back up again. 
When given the opportunity to practice the curb in succession as a part of her therapy session,  tends to become more
nervous with each repetition rather than becoming more at ease as is typica .  

Sidewa k Lines - part of the sidewa k eading in from parent pick up has horizonta  ines every four inches (approximate).
 often strugg es to wa k on these ines wanting to wa k around on areas that have ines every four feet instead.  As

with curbs, she approaches the ines s ow y with her arms in high guard.  When high y distracted,  is ab e to wa k over
the ines more easi y and without protest.  

Therapy Room Access -  has been strugg ing with wa king around the therapy room often having her arms and hands
in high guard.  When wa king 15 feet away to get a tennis ba  she has thrown to a hu a hoop,  wa ks up to the hu a
hoop approaching s ow y, turns right 90 degrees and wa ks 4 feet away on the mat, makes a 180 degree turn and then
craw s to pick up the ba .  

Therapy Exercises -  has strugg ed with most therapy exercises this year.  When asked to throw to a target, she wants
to wa k up to the target and touch the wa  whi e throwing as she seems to strugg e with knowing how far to throw the ba
even though she is ab e to throw 10-12 feet to a hu a hoop on the f oor routine y.  She is ab e to catch a we  tossed 6"
success ba  from 8 feet away in 2/10 tria s.  is ab e to c imb up on to the mini trampo ine. Prior to jumping, she eans
her chest over the bar where it remains whi e she jumps.  panics when asked to ho d one foot up to hop, a ski  she
was previous y ab e to do.  She a so panics when stepping down from the mini trampo ine even with adu t assistance often
refusing to try. She instead sits down to scoot off of the mini trampo ine.   has a so been working on stepping up onto a
6" step bench and stepping back down to work on stepping down from p ayground equipment.   uses the mirror to
visua ize where she is in space. Using the mirror this exercise is fair y easy for her. When the mirror is taken away and
the cabinets are used,  tends to panic and voca izes in a fearfu  way.  She has a so been working on wa king across a
4" wide ba ance beam. She was again using the mirror to know where she was in space.  When the mirror is taken away,

 becomes very upset even when ho ding both hands of an adu t with the adu t wa king backwards direct y in front of
her. 

Vestibu ar -  tends to want to ay with her chest on items such as the desk, the counter, the square p atform swing, and
the tab e.  When given the opportunity to sit on the square p atform swing,  needed max assist to get on the swing
even with the swing he d sti .  Once on the swing,  was too afraid to swing, so therapist he d the swing sti  unti  
said she was ready. When swinging in a ow arc with s ow speed,  demonstrated rapid eye b inking fo owed by keeping
eyes c osed (squeezed shut), then more rapid eye b inking and then eyes squeezed shut indicating some eve  of
vestibu ar dysfunction.

 therapy for the past month has focused on more functiona  activities such as practicing wa king on sidewa k ines,
stepping on and off the curb, going up and down stairs, throwing to a target, and vestibu ar activities to he p her body start
to figure out where she is in space such as swinging whi e sitting and using a scooter board.  

RECOMMENDATIONS - given  change in status, that her ski s have regressed, and that this regression has
significant y adverse y impacted her function and her abi ity to get to and from schoo , it is recommended that 
continue to receive physica  therapy services as a re ated service with emphasis on regaining ski s that improve her
abi ity to move throughout the schoo  and in c assrooms in a time y matter and without so much anxiety. 

BASELINE DATA FOR GOALS

1. Stairs - When given a set of stairs,  wi  ascend the stairs without ho ding an adu ts hand and without voca izing fear
going from 0/5 tria s to 5/5 tria s

2. Curbs - When given a curb at the bus oop,  wi  step on and off the curb without adu t assistance and without
voca izing fear going from 0/5 tria s to 5/5 tria s. 

3. Swing - When given a swing,  wi  sit on the swing with her eyes open for 30 seconds going from 0/5 tria s to 5/5

Present Levels of Educational Performance and Measurable Annual Goals
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Notification for the Disclosure of Student Information to the Washington State Health Care Authority

Snohomish School District (the School District) currently provides necessary school-based health services to your child at no cost to you,
the parent/guardian.  The School District is participating in Washington State Health Care Authority (HCA) program through which Federal
Medicaid funds are made available to school districts in the State to help cover the costs of providing necessary school-based health
services to students.  By participating in this program, the School District is allowed to seek Federal Medicaid funds to help cover the
costs of the health services the School District provides to your child.  In order to seek the Federal funds, the School District must disclose
information from your child’s education records to the HCA regarding the health services the School District provided to your child.

NOTIFICATION OF PARENT/GUARDIAN RIGHTS AND PROTECTIONS

To ensure that your child has access to a free appropriate public education, as required by Federal law, the School District must
• obtain your written consent prior to disclosing your child’s health information to the HCA,
• may not require you to sign up for or enroll in any public benefits or insurance programs,
• may not require you to pay any out-of-pocket expenses such as a deductible or co-payment for the costs of the health services the

School District provides to your child, and
• may not use your child’s Medicaid or other public benefits if that use would

• decrease available lifetime coverage or any other insured benefit,
• result in you or your family paying for services that would otherwise be covered by Medicaid or other public insurance program and

that are required for your child outside of the time that your child is in school,
• increase your insurance premiums or lead to the discontinuation of any public benefits or insurance, or
• risk the loss of your eligibility for home and community-based waivers, based on aggregate health-related costs.

Giving your consent will cost you, the parent guardian, nothing,                                                                                                          but will allow  the School District  to seek Federal financial
support needed to better provide services to students.    Whether or not you give your consent or if you withdraw your consent, the
School District will continue to provide services to your child at no cost to you, the parent/guardian.

If the district is requesting an updated consent from you, or has asked you to provide initial consent to verify Medicaid eligibility and seek
reimbursement from Medicaid for necessary school based services, a consent form is attached to this notification.

Notification for the Disclosure of Student Information to the Washington State Health Care Authority
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Individualized Education Program (IEP) Cover Page (Review)

Comments:

If the parent did not attend, what method was used to ensure their participation:

Individualized Education Program (IEP) Cover Page (Review)
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Page 4







Snohomish School District

1601 Avenue D
Snohomish, WA 98290-1799
360-563-7308

Present Levels of Educational Performance and Measurable Annual Goals

Meeting Date: 05/28/2021

range SS= 93). Ms.  fe  within the Average range (SS= 87).

Se f-Awareness 
“Se f-Awareness” is defined as the abi ity to accurate y recognize one’s emotions and thoughts
and their inf uence on behavior.  Se f-Awareness standard score as rated by
mother, fa s in the Be ow Average interpretive range. Scores in this range typica y indicate
prob ems with se f-awareness ski s. Students at this eve  genera y demonstrate deficiencies
in recognizing their emotions and how they can inf uence behavior. They experience difficu ty
when trying to assess their strengths and weaknesses and describe their fee ings. Teacher’s
Se f-Awareness standard score fa s in the Average interpretive range.

Se f-Management
“Se f-Management” is defined as the abi ity to regu ate one’s emotions, thoughts, and
behaviors effective y in different situations.  Se f-Management standard scores
fa  in the Average interpretive range by both teacher and parent. Scores in this range indicate
a good eve  of se f-management. Students at this eve  are usua y ab e to stay ca m in a
variety of situations and ignore distractions from others. They a so are ab e to set some basic
goa s and achieve them, and at times they can se f-motivate when the situation ca s for it.

Socia  Awareness
“Socia  Awareness” is defined as the abi ity to take the perspective of and empathize with
others from diverse backgrounds and cu tures, to understand socia  and ethica  norms for
behavior, and to recognize fami y, schoo , and community resources and supports. Teacher
and parent scores fa  in the Average range. Students at this eve  have a basic understanding
of how others fee  and can offer support to others when needed. They genera y fo ow ru es
and act fair y with others. They typica y are aware of the support and resources from others
that are avai ab e to them.

Re ationship Ski s
“Re ationship Ski s” is defined as the abi ity to estab ish and maintain hea thy and rewarding
re ationships with diverse individua s and groups. Her scores fa  in the Average interpretive
range. Scores in this range indicate good re ationship ski s. Students at this eve  genera y
have good communication ski s and are typica y cooperative.

Responsib e Decision Making
“Responsib e Decision Making” is defined as the abi ity to make constructive and respectfu
choices about persona  behavior and socia  interactions based on consideration of ethica
standards, safety concerns, socia  norms, the rea istic eva uation of consequences of various
actions, and the we -being of se f and others. Teacher score fa s in the Average range with
parent score fa ing in the Be ow Average range. Students at this eve  make decisions about
persona  behavior that are often not consistent with socia  norms and expectations. They may
not demonstrate accountabi ity for their choices and behavior, and they may not consistent y
respect ru es and adhere to them.

Academic Competence
“Academic Competence” is based on a student s motivation to earn, as we  as his or his
reading and mathematics ski s. The academic competence sca e is fa s in the We -Be ow
Average range.

SUMMARY AND CONCLUSIONS

 is rated strong y by both parent and teacher. Her overa  core ski s are rated as Average.  shows
kindness to others and shows them concern, she is ab e to engage with peers and adu ts, she pays attention to
instructions, fo ows directions and is typica y we  behaved when unsupervised.  tries to forgive and comfort
others when needed. She responds we  when others start a conversation or activity. She often say s "p ease" and "thank
you."

Adverse Educationa  Impact Statement:

A though her overa  scores are showing great improvement for  she does have some gaps in her socia  ski s
as noted by parent and teacher report as we  as evidenced in the SSIS-SEL questions. The Socia  section on her ABAS-3
adaptive assessment, has socia  ski s ratings in the Low and Be ow Average ratings. By the nature of her disabi ity,

 requires exp icit instructions to continue to improve her socia  emotiona  ski s and to keep her safe. Her
deficits in socia  emotiona  and socia  ski  deve opment can negative y impact her abi ity to participate fu y within the
genera  education setting with or without accommodations.  requires specia y designed instruction in socia
ski s deve opment in order to improve her abi ity to interact with peers. Parent and teacher have reported concerns with a
imited abi ity to initiate and encourage p ay with peers rather than adu ts. She is ab e to respond to peer invites and often

Present Levels of Educational Performance and Measurable Annual Goals
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Present Levels of Educational Performance and Measurable Annual Goals
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enjoys active games.  is inconsistent in her abi ity to use good eye contact with peers and adu ts. She prefers
to p ay a one or with an adu t when p aying with toys and/or preferred activities in the schoo  setting rather than sharing
and inviting friends to p ay.

Specific concerns noted by both raters are provided for consideration and review for the IEP team:

Does not ask for he p from adu ts
Se dom fo ows ru es when p aying with others
Se dom comp etes a task without bothering others
Never or se dom starts a conversation with peers
Se dom makes eye contact when ta king
Se dom takes responsibi ity for her own actions
Se dom stands up for herse f if treated unfair y

Some of the areas noted as strength by both raters are:

Se dom withdraws from others 
Tries to comfort others
Respects the property of others
Shows kindness when others are upset

--------------------------------------------------------------------------------------------------

CURRENT DATA:

Previous goa s:

ooking at speaker -  can ook at a fami iar speaker in 2/5 opportunities without prompting. When the
person ta king to her is not as fami iar (i.e. staff she does not work with often) she needs prompting to ook
up at them, rather than ooking down at the f oor or away.
reciproca  p ay - this goa  was modified due to COVID restrictions. During recess,  ikes to draw with
cha k, but she is unab e to share the cha k un ess prompted. When on the p ayground, she goes on the s ide
over and over by herse f. 

 enjoys getting up in front of the c ass and doing ca endar or sharing her written work. She is ab e to repeat back what
the teacher prompts her to say in order to ead/address the c ass. 

--------------------------------------------------------------------------------------------------

BASELINE DATA FOR GOAL:

 can share p ay items for a preferred activity in 0 of 5 opportunities without prompting. She can a so ook at a fami iar
speaker in 2/5 opportunities without prompting.

--------------------------------------------------------------------------------------------------

ADVERSE EDUCATIONAL IMPACT:

Most 2nd graders can interact with c assmates and teachers independent y, share activities with others, and fo ow
directions. They are ab e to fo ow a schedu e and transition between activities in c ass.  strugg es with comp eting
these tasks independent y and needs one-on-one support to engage in her genera  education c assroom. She requires
specia y designed instruction to make progress in socia  emotiona /behavior.

Standard: Non CCSS Goals

Annual Goal: Social Emotional/Behavior
Skill: Reciprocal Play

By 05/27/2022, when given a preferred activity and the opportunity to share play items  will allow the item(s) to be shared
by either offering or saying yes when asked improving social interactions skills from sharing play items for a preferred activity in 0 of 5
opportunities without prompting to sharing play items for a preferred activity in 4 of 5 opportunities without prompting across 5 data

Present Levels of Educational Performance and Measurable Annual Goals
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Strengths:

Has a good re ationship with teachers and other adu ts
Has one or more friends
Is we  iked by others her age
Looks at picture books during free time

Areas for Growth:

Waits for her turn in games and activities
Seeks friendships and keeps a stab e group of same-aged friends

In the Practica  Domain: (Community Use, Schoo  Living, Hea th and Safety, and Se f-Care).

Strengths:

P aces dirty items from mea s in the proper p ace
Shows respect for others  property
Fo ows safety ru es at schoo
Shows caution around hot or dangerous items
Uses the restroom without he p
Washes hands as needed
He ps keep the c assroom c ean

Areas for Growth:

Finding her way around the schoo  by herse f to the restrooms
Takes the time to do schoo work we
Putting shoes on the correct feet
Buttons and fastens her c othing

ADVERSE EDUCATIONAL IMPACT:

 is demonstrating deficits in her adaptive ski s that require direct adu t assistance and/or exp icit instruction.
She requires individua ized instruction in Adaptive ski s in order to more fu y participate in the earning expectations.

--------------------------------------------------------------------------------------------------------------

CURRENT DATA:

Previous goa s: 

stamina and attention -  is ab e to maintain focus for 15-20 minutes when independent y writing (tracing),
drawing, or ooking at books, or when working one-on-one. 
wa king in a ine -  is not ab e to wa k in a ine with her peers. She consistent y pu s herse f to the right
or the eft and drops back so as to not be near others. She often ends up one or two c asses behind when
wa king to recess or unch.

 does not do anything comp ete y independent y in c ass. When the genera  education teacher gives a direction, she
needs prompting from her one-to-one paraeducator in order to do what was asked. She needs prompting to get out
supp ies and materia s, but she is ab e to get certain things in the c assroom on her own, with a prompt (i.e. book, fo der).

 wi  not wa k up the stairs independent y. With para assistance, she is ab e to make it up or down in a itt e over 1
minute and 30 seconds. She is on y ab e to go up or down with no one e se around.  is unab e to og-in to her
computer, but she is ab e to get to certain high-use websites (i.e. Starfa ) independent y.

--------------------------------------------------------------------------------------------------------------

BASELINE DATA FOR GOAL:

 can remain within 6ft of her c ass ine with no more than 2 prompts in 0 of 5 opportunities. She can a so fo ow a one-
step teacher direction in 0 of 5 opportunities (she needs to be prompted by a para).

--------------------------------------------------------------------------------------------------------------

ADVERSE EDUCATIONAL IMPACT:

Present Levels of Educational Performance and Measurable Annual Goals
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function, shape, and co or of common items, and producing inte igib e phrases (describing pictures using 3-4 word present
progressive phrases [gir  is wa king, horse eating grass], and fo owing mode s to accurate y produce sounds/sy ab es).
Current progress: Responding to questions about common items: Given a choice of 2 options,  identifies an object
given the function (ie. what do we use to co or?) with 58% accuracy, and 45% with a choice of 3.  matches the object
with the function, but has a hard time understanding the question when it is presented without visua  choices. 
frequent y responds with a repetition of the ast word of the question (ex. If asked "what do we do with scissors?", 
responds with "scissors"). When presented with a "wh" question about a picture,  answers basic "who, what" questions
with 63% accuracy. Using inte igib e phrases:  uses primari y 1-2 word phrases. She imitates 2-word phrases with
71% accuracy. Without mode ing,  describes a picture using a 2-word phrases (person verbing) with 33% accuracy.
We have been working on pacing words, 1 sy ab e at a time.  works rea y hard imitating each sy ab e, even when
they are difficu t. With a pacing board,  repeats 2-sy ab e words with 63% accuracy.  responds to yes/no questions
we , and communicates her basic needs and wants through previous y earned words and phrases.  responds to
questions and comments on topic, but not a ways accurate y (ie. "I ike your hair bow,  is often responded to with
"Mom" or "  It is not c ear if that is the person who did her hair or gave her the bow, or if she is simp y responding
with something that frequent y gets a response from peop e. Functiona  goa s wou d be on understanding basic "wh"
questions and responding appropriate y, and continuing to practice using inte igib e words and phrases.

CURRENT DATA (May 18, 2021)

  goa s have focused on answering "what", "who", and "where" questions, using 2-word phrases, and articu ating 2-
sy ab e words.  has made progress in a  of her goa s this year. 

1) Respond to simp e "wh" questions (ex. What do scissors do?, Who is running?, Where is the cat?) using mu tip e
moda ities (2 picture choices, point to the , verba  response, etc) from answering "who" and "what" questions about
objects and pictures with 63% accuracy given a visua  cue to answering simp e "who", "what", and "where" questions
about objects and pictures with 75% accuracy given visua  cues.

 current progress:  identifies objects given a definition (ie. "where is the anima  that swims?") from a
picture chart (fie d of 16) with 65% accuracy. She responds verba y to "what" or "who" questions with
known vocabu ary, given a corre ated visua , with 88% accuracy. If the picture is not the exact answer, 
responds by abe ing the picture, rather than responding to the context of the question (ex. "where does a
bird ay their eggs?" with a picture of a nest and eggs,  answered with "eggs" and then "babies"). With
verba -on y responses (with re ated picture cues),  answers simp e "what" questions with 90% accuracy,
"who" questions with 62% accuracy in context (responds with a person, but doesn t know the vocabu ary.
She often responds with "boy" or a c ose word - ie "doctor" for a dentist), and "where" questions with 30%
accuracy in context (often responded by abe ing the item in the picture).  does not use prepositions to
describe ocation (ie. where is the ba ?, she responds with "box" rather than "in box"). 

2) Describe a picture using 2-word phrases (ex. gir  running) from imitating 2-word phrases with 71% accuracy and
independent y using 2-word phrases to describe a picture with 33% accuracy to independent y using 2-word phrases to
describe a picture with 75% accuracy 

 has made a ot of progress in this area. She independent y uses many 2-word statements, especia y
when describing an action (ie. ride bike, p ay piano). We have been working on 3-word sentences (boy is
running) inc uding the "is". With a visua  (sentence pacing chart),  uses "is" in her sentences with a most
100% accuracy! She uses the "ing" ending on verbs with 64% accuracy, using the same visua .  has the
most difficu ty using "ing" when the action has an object with it (ex. she wi  use "boy is eating" consistent y,
but often "gir  is ride bike" because of the fami iarity of the phrase).  uses earned 3-word sentences with
the assistance of a visua  with over 90% accuracy. She independent y uses 3-word sentences in ess than
10% of her her speech. 

3) Produce 2-sy ab e words from imitating 2-sy ab e words with 63% accuracy given a pacing board and mode ing to
abe ing pictures with 2-sy ab e words with 75% accuracy given a pacing board

 produces both sy ab es of many 2-3 sy ab e words. With a pacing board, she abe s words, with both
sy ab es, with 64% accuracy. When  uses a 2-sy ab e word, she often omits the initia  consonant. 
has worked on initia  /p,b,m,t/ words. She is consistent with the sound in 1-sy ab e words. In 2-sy ab e
words,  uses an initia  consonant with 93% accuracy in words, and 63% in 2-word phrases (ex. "eat
popcorn"), given a mode  and a visua  cue (finger to ips).  has some difficu ty with tighter vowe s (ay,
ee, oo) in mu ti-sy ab e words. She has done a ot of practice with her fu  name, and is now consistent y
saying  when asked her fu  name.
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Historical Data: [  continues to need assistance with most tasks whi e at schoo . She continues to need significant
support in the area of fine motor. It is recommended that  continue to receive occupationa  therapy services to
address her fine motor de ays. As  ski s change in the area of fine motor before the next eva uation, the eve  of OT
services required to support her abi ity to access and benefit from her educationa  program may need to be adjusted.
~Erin Matthews, MS, OTR/L, May 2020]

Current Data: 

 has been seen for occupationa  therapy services for the past schoo  year, for 20 minutes, 2x per week.  has been
working on goa s to write her name independent y, cut on a curved ine, draw pictures, and use fasteners.

When writing her name, she has consistent y been ab e to demonstrate the abi ity to write recognizab e 
a though she sti  wi  add additiona  horizonta  ines to her “  Much of the time, when  is asked to write her name, her
egibi ity depends on her wi ingness to put forth her best effort. She has most recent y started to demonstrate writing her
first name within a given box and has been consistent with her abi ity to do so. She has met her goa  of writing 3/3
recognizab e etters!

When given curved shapes to cut, again, it depends on her wi ingness to put forth her best effort. She has demonstrated
the capabi ity of cutting on the ine accurate y, and turning the paper, however, much of the time, she continues to chop at
the paper instead. When given bigger shapes, she has more difficu ty managing the paper with her he per hand. She a so
benefits from thicker and darker ines to he p with visua  contrast. She has met her goa  of cutting curved shapes within
¼” of the ine, over a period of 4 days. She has been responding we  to verba  cues on y to cut s ow y and carefu y,
creating more independence with her work!

 enjoys drawing pictures. She is adding her own detai s when asked to draw a picture of herse f, even adding her
mask! She is sti  drawing most y circu ar shapes and ines, instead of c ear shapes such as squares or triang es. She has
met her goa  of being ab e to draw recognizab e pictures with 10 or more detai s without adu t physica  assistance. She is
now needing on y verba  cues to add more to her pictures. She wi  benefit from continuing to work on drawing ski s.

When given her coat,  sti  strugg es to engage the zipper independent y. She has not met this goa  this year, and it
seems that it is due to a combination of the visua  and fine motor components of engaging the zipper.  is not ab e to
see c ear y where the zipper goes in and has difficu ty with managing the two sides of the jacket to coordinate the task
successfu y. She wi  continue to benefit from working on this ski  but may benefit from adaptations for zippers in the
future to create more independence for her se f-care.

Recent y,  has begun to demonstrate fearfu ness of accessing different parts of the Riverview bui ding. This is most
apparent with the stairs specifica y. She wi  not access them without a person ho ding her hand and wi
refuse/scream/cry/ ay on the f oor if not given that support. When attempting other staircases in the bui ding, she wi
refuse to access them. She wi  not wa k c ose y to the arge windows at the end of the ha ways and wi  not access the top
f oor near the rai ing that has see-through fencing.

Baseline Data for IEP Goals: 

1. Occupationa  Therapy: Writing- writing 3 recognizab e etters of first name and 1 recognizab e etter of ast
name (E)

2. Occupationa  Therapy: Drawing- drawing 2/4 consistent y accurate basic shapes (circ e, cross) to create a
picture

3. Occupationa  Therapy: Cutting- cutting curved ined shapes within 1/4" of the ine, with arge choppy cuts
4. Occupationa  Therapy: Schoo  Se f-Care-donning jacket and backpack right side up in 0/4 opportunities

Adverse Impact Statement: Same age peers have the fine motor ski s required in order to write basic identifying
information independent y, draw accurate shapes, cut smooth y a ong a ine, and don their jacket and backpack
independent y.  fine motor deficits impact her abi ity to make progress and keep up with same age peers and is
therefore e igib e for OT services to address these ski s.

~Erin Matthews, MS, OTR/L, Apri  2021
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mom. 

Stairs -  is ab e to go up and down steps with a very tight grip on an adu ts hand. She uses a step to gait (both feet on
each step) with a tight grip on the rai ing.  Often times she is shaking, voca izing in a fearfu  tone, and at times screaming. 
She ho ds tight y to the rai  on the anding. When descending she keeps her body up against the wa  as though she is
going against the f ow of traffic. She continues this pattern on the anding and on the ast set of steps. It took  1 minute
52 seconds to go up stairs and 1 minute 30 seconds to go down stairs. 

Curbs -  has strugg ed with going up and down curbs at the bus ramp. Part of the reason she seems to strugg es is that
there is a ye ow ine painted approximate y 18" from the edge of the curb which is visua y confusing to  She wa ks
with a norma  gait up to the ye ow ine. She then s ows her cadence, p aces her arms in high guard and ginger y takes
sma  steps unti  she fee s the edge of the curb with her foot. Once there she can step down and then step back up again. 
When given the opportunity to practice the curb in succession as a part of her therapy session,  tends to become more
nervous with each repetition rather than becoming more at ease as is typica .  

Sidewa k Lines - part of the sidewa k eading in from parent pick up has horizonta  ines every four inches (approximate).
 often strugg es to wa k on these ines wanting to wa k around on areas that have ines every four feet instead.  As

with curbs, she approaches the ines s ow y with her arms in high guard.  When high y distracted,  is ab e to wa k over
the ines more easi y and without protest.  

Therapy Room Access -  has been strugg ing with wa king around the therapy room often having her arms and hands
in high guard.  When wa king 15 feet away to get a tennis ba  she has thrown to a hu a hoop,  wa ks up to the hu a
hoop approaching s ow y, turns right 90 degrees and wa ks 4 feet away on the mat, makes a 180 degree turn and then
craw s to pick up the ba .  

Therapy Exercises -  has strugg ed with most therapy exercises this year.  When asked to throw to a target, she wants
to wa k up to the target and touch the wa  whi e throwing as she seems to strugg e with knowing how far to throw the ba
even though she is ab e to throw 10-12 feet to a hu a hoop on the f oor routine y.  She is ab e to catch a we  tossed 6"
success ba  from 8 feet away in 2/10 tria s.  is ab e to c imb up on to the mini trampo ine. Prior to jumping, she eans
her chest over the bar where it remains whi e she jumps.  panics when asked to ho d one foot up to hop, a ski  she
was previous y ab e to do.  She a so panics when stepping down from the mini trampo ine even with adu t assistance often
refusing to try. She instead sits down to scoot off of the mini trampo ine.   has a so been working on stepping up onto a
6" step bench and stepping back down to work on stepping down from p ayground equipment.   uses the mirror to
visua ize where she is in space. Using the mirror this exercise is fair y easy for her. When the mirror is taken away and
the cabinets are used,  tends to panic and voca izes in a fearfu  way.  She has a so been working on wa king across a
4" wide ba ance beam. She was again using the mirror to know where she was in space.  When the mirror is taken away,

 becomes very upset even when ho ding both hands of an adu t with the adu t wa king backwards direct y in front of
her. 

Vestibu ar -  tends to want to ay with her chest on items such as the desk, the counter, the square p atform swing, and
the tab e.  When given the opportunity to sit on the square p atform swing,  needed max assist to get on the swing
even with the swing he d sti .  Once on the swing,  was too afraid to swing, so therapist he d the swing sti  unti  
said she was ready. When swinging in a ow arc with s ow speed,  demonstrated rapid eye b inking fo owed by keeping
eyes c osed (squeezed shut), then more rapid eye b inking and then eyes squeezed shut indicating some eve  of
vestibu ar dysfunction.

 therapy for the past month has focused on more functiona  activities such as practicing wa king on sidewa k ines,
stepping on and off the curb, going up and down stairs, throwing to a target, and vestibu ar activities to he p her body start
to figure out where she is in space such as swinging whi e sitting and using a scooter board.  

RECOMMENDATIONS - given  change in status, that her ski s have regressed, and that this regression has
significant y adverse y impacted her function and her abi ity to get to and from schoo , it is recommended that 
continue to receive physica  therapy services as a re ated service with emphasis on regaining ski s that improve her
abi ity to move throughout the schoo  and in c assrooms in a time y matter and without so much anxiety. 

BASELINE DATA FOR GOALS

1. Stairs - When given a set of stairs,  wi  ascend the stairs without ho ding an adu ts hand and without voca izing fear
going from 0/5 tria s to 5/5 tria s

2. Curbs - When given a curb at the bus oop,  wi  step on and off the curb without adu t assistance and without
voca izing fear going from 0/5 tria s to 5/5 tria s. 

3. Swing - When given a swing,  wi  sit on the swing with her eyes open for 30 seconds going from 0/5 tria s to 5/5
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Notification for the Disclosure of Student Information to the Washington State Health Care Authority

Snohomish School District (the School District) currently provides necessary school-based health services to your child at no cost to you,
the parent/guardian.  The School District is participating in Washington State Health Care Authority (HCA) program through which Federal
Medicaid funds are made available to school districts in the State to help cover the costs of providing necessary school-based health
services to students.  By participating in this program, the School District is allowed to seek Federal Medicaid funds to help cover the
costs of the health services the School District provides to your child.  In order to seek the Federal funds, the School District must disclose
information from your child’s education records to the HCA regarding the health services the School District provided to your child.

NOTIFICATION OF PARENT/GUARDIAN RIGHTS AND PROTECTIONS

To ensure that your child has access to a free appropriate public education, as required by Federal law, the School District must
• obtain your written consent prior to disclosing your child’s health information to the HCA,
• may not require you to sign up for or enroll in any public benefits or insurance programs,
• may not require you to pay any out-of-pocket expenses such as a deductible or co-payment for the costs of the health services the

School District provides to your child, and
• may not use your child’s Medicaid or other public benefits if that use would

• decrease available lifetime coverage or any other insured benefit,
• result in you or your family paying for services that would otherwise be covered by Medicaid or other public insurance program and

that are required for your child outside of the time that your child is in school,
• increase your insurance premiums or lead to the discontinuation of any public benefits or insurance, or
• risk the loss of your eligibility for home and community-based waivers, based on aggregate health-related costs.

Giving your consent will cost you, the parent guardian, nothing,                                                                                                          but will allow  the School District  to seek Federal financial
support needed to better provide services to students.    Whether or not you give your consent or if you withdraw your consent, the
School District will continue to provide services to your child at no cost to you, the parent/guardian.

If the district is requesting an updated consent from you, or has asked you to provide initial consent to verify Medicaid eligibility and seek
reimbursement from Medicaid for necessary school based services, a consent form is attached to this notification.
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