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IEP Revision/Parent Notification of Pr;

Student name:
School:

Cenntra

This plan amends IEP d(;'c‘lopcd om: 9/ _TO -

Revi

To: Parent/Guardian:
This form is to notify you that the following changes arc being proposed with regard to the student named:

Date of amendment:

Revision (Preschool Student)

]

l.th.

Grade: Eb .

2/0S /0%

cw datc of [EP:

/108

PROPOSED CHANGES
PLACEMENT | Current school and program: Proposed school and program:
CHANGE
TEACHER Current teacher manager: Proposcd teacher manager:
MANAGER
PROGRAM O Adding Goals and Objectives 0O School Day reduced
CHANGE (copy of new goals/objectives | O School Day extended . .
attached) ® Other (specify) Aﬂd ] %1 E& Q‘ZO mtn/Wk-
O Deleting goals/objectives
CHANGE IN | O Specch/language O Increasc Current SLP minutes Proposed SLP minutes
TIME O No Change 0O Decrease per week: per week:
Q Occupational/Physical therapy Q Increasc Current OT/PT minutes | Proposed OT/PT minules
Q No Change O Decrease per week: per week:
O Qualifying Arcas (check areas) | O Increase Current Preschool Proposed SDI minutes
Cognitive Social Q Decrease Classroom minutes per | per week:
—_ Adaptive O NoChange | week: (Excluding OT/PT/SLP)
Vision / Hearing {Excluding OT/PT/SLP)
EXPLANATION

. 1o help with mnbi\i’r%

10 this decision, if any, were considertd and rejected:

NA

Reason for rejection:
NA
The following test(s), repori(s), and/or procedures were used to make this decision: A A
Pleasc indicatc your decision by checking the appropriate box below and signing this form. A copy of your
safeguards is availablc upon request from the Special Education Services office at the above address or phone

number.
Q I approve of the proposed changcs

QO 1 DO NOT approve of the proposed changes
IEP Participants Present (signatures)

Parent/Guardian District rep.
Student Spec. Ed. teacher
General Ed. teacher Other

Other Other

If the parent was contacted by phonc or in person to determinc a datc to meet regarding 1EP proposcd changes but
has indicated that (s)he does not want/need a further meeting and approves of the proposed changes as discussed

during the phone or in person contact, indicate the decision below.
Parcnt was contacted on: % !gg IOE

Approved—dacs not desire a further meeting O Did not approve
Casc manager/teacher manager: Andm @H’W\BV\

Date: 5 - 0S5 - 08
fior Office Use Only:  White copy: district office; Yellow copy: parent; pink copy: classroom file

1EP Revision: Revised 215/07
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» Siudent Name:_ Date of IEP: 9.18.06 Page

PRESENT LEVELS DATA, CONTINUED

Strengths in tenms of the general education curriculum: -does not participate in the general education curriculum as he is in the developmental
preschool program

The student’s disability adversely affect the student’s invalvement and progress in the seneral curriculum or, for preschool children, as apprapriate. how
the disability affects the student’s participation in appropriate activities finclude a statement for cach area of qualification):

SOCIAL/EMOTIONAL/BEHAVIOR:
B4 No significant concerns at present Functional Behavior Analysis Completed? []__yes 1 no If ves. date:
(] 1f an arca of qualification: Strengths, areas of concern and adverse cducational impact:
] For additional present Ievels data, see goals and objectives page(s)

ADAPTIVE BEHAVIOR/LIFE SKILLS:
X No significant concerns at present
(] If an area of qualification: Strengths, areas of concern and adverse educational impact:

[J For additional present levels data, see goals and objectives page(s)

MOTOR SKILLS/PHYSICAL DEVELOPMENT:
No significant concerns at present ] Motor Delays
[J Ifan area of qualification: Strengths, areas of concern and adverse educational impact:
[[] For additional present levels data, see goals and objectives page(s)

COMMUNICATION SKILLS:
No significant concerns al present
[ 1f an area of qualification: Strengths, areas of concern and adverse educational impact:
] For additional present levels data, sce goals and objectives page(s)

VISION/HEARING:

[CINo significant concerns at present Areas ofConcem:-is tegally blind. His vision impairment affects his ability to access and
participate in age-appropriate activities independently.
X For additional present levels data, see goals and objectives page(s)

MEDICAL/PHYSICAL
XINo known significant concerns at present [] Areas of Concern:

Credits Toward Graduation (grade 9 up):

For office use anlv - 1EP 206; revised 6/6:06
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Date:

9-25-07

Page L@ of ll pages Q

MEASURABLE ANNUAL GOALS AND OBJECTIVES/BENCHMARKS INCLUDING ACADEMIC AND FUNCTIONAL GOALS

PRESENT LEVELS OF PERFO CE FOR THIS GOAL:
is a 4 year old boy from who was is blind due to severe injuries he sustained after being shot in the face. During the past year he has
T

ning for protective techniques and cane travel. He now knows and can demonstrate basic forearm protection, hand trailing and beginning
modified 2 point (not regularly in step) cane technique and basic clutch and carry cane technigues.

measurable criteria and “as measured by™)

ANNUAL GOAL BASED ON PEER-REVIEWED RESEARCH TO THE EXTENT POSSIBLE: (separate page for each goa! — must include from/to,
Person Responsible: [ ] SE Teacher [JSLP []OT/PT [X]Other mobility

Starting 9-25—07,““] go from needing verbal and physical prompts to use modified 2 point cane technique and travel to given destinations
within his school to independently using appropriate 2 point, shore-lining and stair cane techniques in the school, on the playground and in the local
residential community as measured on 3 consecutive data collection days by 9-25-08.

4. Withclo ision of his mobility
instruct%ill correctly cross
1 street 1 city block using

correct cane techniques.

Short T Obiectives: Criteria Method Projected | Projected | REPORT OF PROGRESS ON OBJECTIVES:
ort‘ erm Objectives: (5%, 80%, I=test Initiation | Mastery 4 - mfus.tered 3 — satisfactory progress
(Minimum of 2 per goal) 4of S trials. | 2=class D D 2 —minimal progress 1 — not applicable this
y work ate ate grading period
etc.) A (m/dly) (m/d/y)
3=charting Progress  Progress  Progress  Progress
4=other Status Status Status Status
Date: Date: Date: Date:
1.“@1 use correct 2 point cane | 90% 1,3 9-25-07
technique for a distance of 100 feet. 12.07
- 20 fiby 12-07 ’
- 50 fi. by 3-08 —
- 100 . by 6-08 6-08
2. mwill travel independently to and | 4 of 5 trials 1,3 9-25-07
Ton ass and 3 different destinations
within the school.
- bathroom by 12-07 12-07
- office by 3-08 3-08
- OT room by 6-08 6-08
3.“]1 independently walk the 2 of 3 trials 1,4 1-08
ength of | block using correct cane Eal
techniques.
2 of 3 trials 1,4 2-08 6-08




‘Student

Date: 9-25-07

Page % of |l pages
MEASURABLE ANNUAL GOALS AND OBJECTIVES/BENCHMARKS INCLUDING ACADEMIC AND FUNCTIONAL GOALS

PRESENT LEVELS OF PERFORMANCE FOR THIS GOAL:

is a 4 year old boy fro

who is blind due to severe injuries from gunshot to his face. He has developed the following pre=Braille writing

skills over the past year: locate and 1dentify all parts of the Perkins Brailler and scribble with the Brailler for 5 minutes.

ANNUAL GOAL BASED ON PEER-REVIEWED RESEARCH TO THE EXTENT POSSIBLE: (separate page for each goal — must include from/to,

measurable criteria and “as measured by”)

Person Responsible: [ | SE Teacher [ |SLP [JOT/PT [X]Other TOVI

Starting 9-25-07”will increase his Braille writing skills from the present pre-Braille writing skills to a beginning Kindergarten level including
oral story telling while Braille scribbling, writing his name in Braille and writing 10 letters of the Braille alphabet as measured by teacher records on 3
different consecutive data collection days by 9-25-08.

Short Term Objectives: Criteria Method Projected | Projected | REPORT OF PROGRESS ON OBJECTIVES:
o. : t j€e \ : (75%, 80%, 1=test Initiation | Mastery 4 - mias.tered 3- sansfact.ory progress
(Minimum of 2 per goal) 4 of 5 trials, | 2=class Date Date 2 — minimal progress 1 — not applicable this
etc.) " | work (m/dly) (m/d/y) grading period
3=charting Y Progress  Progress  Progress  Progress
4=other Status Status Status Status
Date: Date: Date: Date:
l.qill scribble write random 4ofStrials |23 9.25-07 12-07
Braille keys while verbally telling a story or 3-08
information to be written in answering a
question for
1 minute by 12-07
2 minutes by 3-08
2. ill correctly write his name 4 of 5 trials 2, 9-25-07 3-08
Braille.
3. Miu correctly write 10 letters of | 4 of 5 trials 2,3 9.25-07
raille alphabet.
- 2 by 12:07 12-07
-5by3-08 3-08
- 10 by 6-08 6-08




Comprehensive Vision Services Needs Evaluation

Name: v District: Snohomish School District
Date of Birth: School: Snohomish High School
Age: 16 years, _7 months Assessment Date: June 6 & 7, 2019
Report Date: June 17, 2019
Evaluator*: Dr. Kathryn D Botsford, Ph.D, TVI, COMS, NBPTS
Executive Director, Vision Education Research
*Assistive Technology Assessment and Update from Mr. Corey Grandstaff,

Washington State School for the Blind

Purpose of the Evaluation:
This child has been determined to have a serious vision loss after correction by
a licensed ophthaimologist
This child has been referred by his/her school district to determine his/her

functional vision.
X This child has been referred by his/her school district for an independent
evaluation in preparation of the student requesting a change of service to a 504

plan.

BACKGROUND

Medical History & Background

is blind secondary severe head trauma that happened to him at
e age of two. has had muitiple surgeries to reconstruct his face, but his
vision was lost at a very young age. He has post-traumatic stress which has been
reported by his family and noted in his earlier evaluations. Despite these challenges,

is outgoing, self-confident and adventurous young person. Importantly,

has an internal locus of control - he sees himself as in control of his life, what
appens to him and his future — and he is intrinsically motivated. At the time of this

report-had just returned from winning three gold medals in track at State and
was preparing to go to nationals.

FUNCTIONAL VISION ASSESSMENT

No tests of functional vision were conducted due to_ not having any eyesight.
Therefore, assessments for this evaluation focused on Learning Media, Expanded Core

Curriculum and Orientation and Mobility assessments.

LEARNING MEDIA ASSESSMENT:

Use of Sensory Channels
The Use of Sensory Channels is an observation form that examines and documents a

student's most efficient way of gathering information. Based on observations of student
behaviors, student interview, parent and teacher interviews_ primary

Adapted from Sanford, L., Burnett, R., & Kitchel, E. (2012). FVLAM. Louisville, KY: American Printing House for the Blind,
The complete FVLMA Kit is available on quota funds through the American Printing House for the Blind


















track data. In addition, the assessor recommends Mr. learn to
access his e-mail using a mail client such as Outlook, which will better
assist him in time management as a program such as this has access to
ﬂs such as calendars and planners. The instructor recommends Mr.

Excel; using formulas in Excel; and creating complex sireadsheets to

earn to create PowerPoint presentations, although M has
used PowerPoint once or twice, he needs to learn additional skills so he
can be independent in creating presentations.

Mobile Access: Mr.[JJJll currently uses the iPhone for a variety of tasks,
including calling/messaging, web browsing, reading money, and accessing
GPS apps, such as

Microsoft Sound Scape. Mr-knows the various gestures
associated with using Voiceover, as well as knows how to access the
Roder feature of the iPhone. Mr.Fstated during the assessment he
had customized the roder on his phone to better meet his needs. The
assessor has no recommendations in this area.

Braille Access: Mr.*currently uses the BrailleNote Touch for a
maijority of his schoolwork and stated during the assessment he prefers

using this device as opposed to his laptop computer. MrJllllluses the
scientific calculator on the note-taking device, as well as writes in Nemeth

braille on the device. Mr.- is able to print his math work brailed in
Nemeth in regular math print for his teachers. Mr. uses the
BrailleNote Touc rd process documents, read documents, browse
the web, etc. Mr. did state he has previousl a braille display
with his iPad. The assessor does recommend Mr. learn to create,
translate, and emboss his own documents into braille, using a program
such as Duxbury. This is important for a student such as Mr._
because with his career goals, he may need to prepare notes for use in
the courtroom.

Access to Printed Material: Mr. did state he uses an app called
Seeing Al on his iPhone, as well as accessed print documents via e-mail.
The assessor recommends Mr. receive instruction in the use of
OCR software, such as KNFB Reader on his iPhone, or JAWS lnsa&

OCR on his computer. In addition, the instructor recommends Mr.
obtain the free Money Reader from the Department of the Treasury as

another option for accessing printed money.

Additional information: Mr.-stated at home when labeling items,

such as his micr he requires assistance at this time. The Assessor
recommends Mrmleam techniques for independently labeling items,

such as using braille labeis er technological devices. In addition, the
instructor recommends Mr. explore apps for obtaining sighted

Adapted from Sanford, L., Burnett, R., & Kitchel, E. (2012). FVLAM. Louisville, KY: American Printing House for the Blind.
The complete FYLMA Kit is available on quota funds through the American Printing House for the Blind






























simple household repairs. He has a route to evacuate the house in an
emergency and he has practiced this route

o Self-Care/H afety Needed for Transition-mother
shared that has not used the washing machine or dryer for
laundry. He has not mopped the ﬂoor.ﬂ mother knows that he
is familiar with climate controls in the house, but he has not operated
then{j ] does not have experience with establishing a bank
account or using and managing a debit card. Financial literacy is an
important skill for independence. Additionally, most colleges use a debit-
card system for on-campus food service.

o Cleaning & Household Maintenance Strengths_ has household
chores that he performs regularly including cleaning his bathroom,
keeping his own room clean, putting his dirty clothes in his ing
that to the iaundry room, and taking garbage up to the road. and
his mother shared that he has an organization system for his personal
possessions in his home (except for the electronics cables).

o Cleaning & H intenance Needs for Transition: In order to live
independentlmawill benefit from learning additional house
maintenance/cleaning skills including Laundry, accessing dry
cleaning/drycleaner, cleaning of the kitchen, using a dishwasher, cleaning
appliances (stovetop, oven, microwave, etc.) and even dusting. ||| ]
would also benefit from learning how to use technology (i.e., apps or
services) to be able to label his home environment independently.

o Organization Strength and his mother both reported that

hhas a system for organigi i erials and possessions.

o Organization Needs in TransitlonWteachers noted that there is
some challenge with submitting homework this year. When
work time is available in class, is able to independently
complete and submit assignments, However, when task are assigned as
homework the assignments do not get com ubmitted regularly.
On the day of this evaluation (June 7, 2019Whad 43 missing
assignments. It seems that there may be room here for to work
on time-management skills, or perhaps evaluate his course load and/or
need for a study-hall in order to be able to complete homework on time.

e Career & Vocational Education_ has expressed a desire to become a
counselor/psychologist. He has a solid understanding that this career path
requires post-secondary education. He has expressed an interest in starting his
post-secondary transition at a small college in Idaho.

o Career & Vocational Education areas of Need for Transition — Research in
special education and transition for youth with visual impairments reports
a strong correlation between paid work experiences in high school and

post-secondary employment. Additionally, the process for accessing
accommodations in college and employment are different from those in K-

Adapted from Sanford, L., Burnett, R, & Kitchel, E. (2012}, FVLAM. Louisville, KY: American Printing House for the Blind.
The complete FVLMA Kit is available on quota funds through the American Printing House far the Blind












assistance when needed, such as Area or Be My Eyes. As Mr

transitions into adulthood, he will need to learn how to access appliances
at home and independently use them, such as the alarm system,
washer/dryer, dishwasher, coffee maker, etc. Mr did state he can
access his television at home using the on-screen Voice Guidance feature
provided by Comcast. In addition, M tated he uses the alarm
clock on his phone tc wake himself each day.

Assistive Technology Adverse Impact: Most 10th graders are able to
visually access visual information independentiy*is unable to
use his vision to access information. He is therefore in need of specially
designed instruction in the area of Vision to gain the skills necessary to
use technology to enable access to information. Without specially
designed instruction in the area of Vision:

- access to information will be impacted.

. will be less independent in school, at work, at home, and

in his community.

Assistive Technology Recommendations:

* Instruction in the use of PowerPoint to create presentations.

* Instruction in the use of Excel to create, edit, and format
spreadsheets

« Instruction in the use of a desktop-based Mail Client, such as
QOutiook, to manage e-mail, a calendar, and a daily planner.

* Daily use of the laptop to complete classwork 20% of the time.

« Instruction in OCR scanning software to access printed documents.

« Instruction in braille translation software.

« Instruction in techniques of organization, such as learning to label
items.

» Instruction in advanced word processing skills, such as using
spellcheck, navigating tables, creating outlines, and unprotecting
documents.

Corey Grandstaff, TVI/COMS

ORIENTATION AND MOBILITY:

Transition Readiness Skills

&M sKkills were evaluated in May 2018 by
his school team. Durj t assessment those skills were observed for any
changes. [n Addition overall O&M proficiency was assessed in relation to
O&M Career, College, and Community Readiness Standards (O&M CCCRS) (Teilefson,
Koehler, Botsford, & Cook, - Journal of Visual Impairment and Blindness; In Press).
There are five O&M Domains: 1. Concept Development; 2. Sensory Development; 3.
Orientation and Mapping; 4. Travel Techniques; and 5. Communication, Personal
Safety, and Advocacy. The O&M CCCRS are aligned to Common Core Standards and
based on skills and proficiency found to correlate to post-secondary success and

Adapted from Sanford, L., Burnett, R., & Kitchel, E. (2012). FVLAM. Louisville, KY: American Printing House for the Blind.
The complete FVLMA Kit is available on quota funds through the American Printing House for the Blind



































